UNIVERSITY OF CALGARY
FACULTY OF SOCIAL WORK

Fall 2019

Course Number: SOWK 679.30 S02 Classroom: SH 288

Course Name: Family Therapy I: Systemic Approaches (with a focus on the IPscope)
Day & Time: Thursdays, 1:00pm to 4:00 pm

TA Office Hours:

Instructor:  Karl Tomm, MD, FRCPC Monday, Wednesday, Friday: 6pm - 9pm,
Saturdays and Sundays: 12pm — 6pm.
Telephone: 403-802-1680 Email: ktomm@ucalgary.ca

Kathryn Kazmerik, RSW,

DTATI Email: kathryn.kazmerik@ucalgary.ca

Teaching Assistant:

COURSE OUTLINE

Syllabus Statement

Students will gain an overview of family therapy by focusing on systemic assessment, systemic
intervention, and therapeutic interviewing. Student knowledge and skills in family therapy utilizing
systemic, collaborative, narrative, social constructionist, bringforthist, and pro-feminist ideas will be
developed while fostering a professional identity of ‘therapist.’

Course Description

This course is designed to give students an overview of the theory and practice of systemic family
therapy. The seminars will include oral and power-point presentations, brief demonstrations, open
discussion, review of recordings of clinical interviews, and classroom exercises to develop interviewing
skills. In addition, brief written assignments during the course, as well as a longer paper at the end of the
course will enable students to apply the concepts to real or hypothetical clinical situations.

Learning Objectives

Course Objectives

1. Recognize how different assumptions about mental problems orient helpers to respond with
different kinds of helping practices.

2. Recognize how different approaches in family therapy are based on different assumptions about
the nature of individual and family problems.

3. Reflect on their own assumptions and presuppositions about what constitutes ‘normality’ in family
development, family structure, and family functioning.

4. Understand families as interpersonal systems of communication and interaction.

5. Draw a 3 generation genogram and succinctly summarize core bio-psycho-social information
about a particular family.

6. Gain an appreciation of the power of interpersonal relationship dynamics in the experience and
behavior of individual family members.

7. Distinguish specific Pathologizing Interpersonal Patterns (PIPs) of interaction as well as
Deteriorating Interpersonal Patterns (DIPs) in clinical families.
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Conceptualize Healing Interpersonal Patterns (HIPs) and Wellness (WIPs) Interaction Patterns to
potentially displace the PIPs and DIPs.

Distinguish at least two generic types of TIPs (Transforming Interpersonal Patterns) that
therapists could try to initiate in their interaction with clients.

Expand awareness of problematic prejudices/practices in our culture (including the injustices of
sexism, heterosexism, racism, classism, able-ism, etc.) that have negative influences on
individual family members and on family functioning as a whole.

Identify the different effects of different kinds of questions that might be asked in therapy.
Recognize the value of reflexive questions to enable families in making constructive changes,
e.g. to move out of PIPs towards HIPs and WIPs.

Recognize the benefit of externalizing and re-storying conversations with individuals and families
in therapy.

Experiment with the therapeutic technique of Internalized Other Interviewing.

Understand the differential effects of alternative ethical postures that therapists can adopt in their
decision-making about how to intervene within the therapeutic system.

Understand differences between shame and guilt and the healing dynamics of apology and
forgiveness.

MSW Program Learning Outcomes

a) Professional Identity Develop professional identities as practitioners whose professional goal

is to facilitate the collective welfare and wellbeing of all people to the
maximum extent possible.

b) Critical Thinking in Demonstrate critical thinking and reasoning in analyzing complex social
Professional Practice situations in order to make professional judgments.
¢) Change Acquire knowledge of organizational and societal systems.

Identify social inequalities, injustices, and barriers, and work towards
changing oppressive social conditions. This includes working with
Francophone, Indigenous, and newcomer populations.

d) Engage with Competently perform interactive practices such as engagement,
Individuals, Families, assessment, intervention, negotiation, mediation, advocacy, and
Groups, and evaluation.

Communities Through

Professional Practice Actively promote empowering and anti-oppressive practices.

Acquire skills to practice at individual, family, group, organization,
community, and population levels including advocacy and activism. This
includes working with Francophone, Indigenous, and newcomer
populations.

Acquire knowledge and develop skills in advanced practice, and/or in
specialized practice with individuals, families, groups, and/or
communities.

Relationship to Other Courses

This course will serve as the first of the required courses for the Couple and Family Therapy Certificate
and Diploma Program offered through the Faculty of Social Work at the University of Calgary that began
in May 2018. It is also expected that this course would fulfill the requirements as a Family Therapy
Course or a Theoretical Knowledge Course (Area 1) for those seeking Clinical Membership as accredited




family therapists in the American Association for Marriage and Family Therapy (AAMFT). In addition,
students will make connections with the theories and methods taught in SOWK 667 and 669.

Students will learn skills that they could utilize in their practicum placement. In particular, students will
develop perceptual/conceptual skills in systemic interpersonal assessment and also executive skills in
formulating reflexive questions to enable therapeutic change. This course is an elective in the social work
curriculum.

Course Text(s)

Tomm, K., St. George, S., Wulff, D., & Strong, T. (2014). Patterns in interpersonal interactions. New York,
NY: Routledge.

PowerPoint presentations will be posted in D2L the day before the seminars.

Class Schedule

The dates with an * asterisk indicate an in-class skill building exercise. To obtain optimal marks the
student must be present to participate in these exercises.

September 5 Introduction of instructor and students. Contrast different assumptions about
mental problems and the different therapeutic initiatives they propose.

September 12* Family Assessment Part |: Family structure and family development
including an interviewing exercise to create a 3 generation genogram.

September 19 Family Assessment Part Il: Family functioning and the ‘IPscope’ framework
for systemic assessment. Read: Chapter 1. Also recommend: Chapters 2
and 4.

Assignment 1 due on Sept 19.

September 26* The Therapeutic System Part I: Interventive Interviewing including an outline
of four basic types of questions with a circular and reflexive questioning
exercise. Read: Tomm, K. (1988). Interventive interviewing: Part Ill.
Intending to ask lineal, circular, reflexive, and strategic questions? Family
Process, 27, 1-15.

October 3* The Therapeutic System Part II: Reflexive Questioning: Different categories
and sequences of questions with student exercise to practice bifurcation
questions Read: Tomm, K. (1987). Interventive interviewing: Part II.
Reflexive questioning as a means to enable self-healing. Family Process,
26, 153-183.

Assignment 2 due on Oct 3.
October 10 Family Assessment Part Ill: Influences of culture, ethnicity, race, social

justice, social discourses, ‘grand narratives,’ and other SCIPs. Read:
Chapters 6, 7 and 8.



October 17 Family Assessment Part IV: Pulling it all together: Review a recording of a
clinical interview with a small group task of producing an ‘IPscopic
Reflectogram’ with possible PIPs, TIPs, HIPs, WIPs, DIPs, and SCIPs.
Read: Chapter 5.

Assignment 3 due on October 17.

October 24* The Therapeutic System Part Ill: A revised and expanded framework of
Interventive Interviewing with an exercise to ask contextual and meta
questions.

October 31 The Therapeutic System Part VI: Alternative ethical postures that therapists

could adopt to guide their clinical decision-making.
Assignment 4 due on October 31.

November 7 Alternative ontologies and epistemologies, with a particular focus on
Maturana’s Theory of Knowledge, and its relevance to family therapy skills.

Reading Week November 10 — November 16
November 21 Guest Presenters and Topics will be announced later

November 28 Deconstructing shame and guilt, and opening space for reconciliation
through apology and forgiveness.

December 5* Internalized Other Interviewing with DVD demonstration and student
exercise Read: Chapter 11.

Final paper due on December 5.

Assignments

Students will be assessed and graded on the basis of their:

a) Participation in 5 interviewing exercises,
b) Completion of 4 brief written assignments, and
c) A final paper.

There are no in-class tests for this course, nor is there any final exam.
a) Participation: In-Class Practice Interviews: Value 25 points.

Students will be able to earn 5 points for each interviewing exercise that takes place in class. Only 4
points will be granted if the exercise is completed outside of class. The five interviewing exercises (for a
possible total of 25 points) are scheduled as follows:

Genogram interview on September 12

Circular and reflexive questioning interview on September 26
Bifurcation questioning interview on October 3

Contextual and meta questioning interview on October 24
Internalized other interview on December 5
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The in-class assignments address the following course objectives 5, 9, 11, 12, 13, 14, 16; and program
learning outcomes b, c, d.

b) Brief Written Assignments: Value 40 points (10 points x 4).

The student will be able to earn up to 10 points for each of the following four brief written assignments
during the course. These assignments may be submitted electronically via D2L prior to the class they are
due. They are due 1 or 2 weeks after the relevant material is covered in class. Late assignments will lose
1 point for each day past due.

Assignment 1: A neatly drawn genogram. Due September 19. Submit a ‘personal’ genogram (not the
genogram drawn by a classmate during the September 13th interview) using the symbols presented
during that seminar. This genogram will include at least 3 generations and be drawn on a single sheet of
standard size paper. Three categories of core information about the family should be included: biomedical
information, person-centered information, and relational information. On a separate ‘self reflection’ page,
the student should describe in one paragraph the unique sensitivities that their own family of origin may
have left them with, that could be helpful in their professional work, and in a second paragraph the
possible professional blind spots they might be left with as a result of their unique family of origin
experiences. The genogram assignment and self-reflection is due on September 19 and is worth up to 10
points. The writing should be in accordance with the APA 6t edition.

This assignment addresses the following course objectives 2, 3, 4, 5, 6, 10; and program learning
outcomes a, b, d.

Assignment 2: Formulating 2 PIPs and 2 corresponding HIPs. Due October 3. This assignment
consists of three brief sections: (a) A one paragraph narrative description of a clinical scenario, (b) a
schematic depiction of two Pathologizing Interaction Patterns (PIPs) along with two corresponding
Healing Interaction Patterns (HIPs) which can be drawn by hand or digitally, and (c) one paragraph
describing the therapist’'s observations of components of the problematic patterns (PIPs) and a second
paragraph outlining the therapist’s speculation about possible behavioral antidotes (HIPs). The PIPs
should clearly reflect the problematic interpersonal process described in the clinical scenario. These
patterns should be drawn in a circular fashion with behavioral couplings in the form of gerunds that reflect
probable mutual reinforcement. The PIPs and HIPs assignment will be due October 3rd and is worth up to
10 points. The writing should be in accordance with the APA 6t edition.

This assignment addresses the following course objectives 1, 2, 4, 6, 7, 8, 10; and program learning
outcomes b, ¢, d.

Assignment 3: Interventive Interviewing I. Due October 17. Provide a one paragraph vignette of a
clinical scenario. Then, generate a hypothetical transcript of a therapy session within which the student
labels two examples each of the following categories of questions: lineal problem explanation questions,
proactive behavioral effect questions, reactive behavioral effect questions, future oriented reflexive
guestions, hypothetical reflexive questions, bifurcation questions, and strategic questions (which typically
would be avoided in collaborative practice). The questions need not be in any specific order but they must
be labelled as reflecting one of the 7 types. The writing should be in accordance with the APA 6" edition.

This assignment addresses the following course objectives 1, 2, 4, 11, 12, 13; and program learning
outcomes b, ¢, d.

Assignment 4: Interventive Interviewing Il. Due October 31. Provide a one paragraph vignette of a
clinical scenario. Then, create a table outlining 24 novel questions, categorized according to the various
types of questions presented in the seminar on the revised and expanded framework of Interventive
Interviewing. This will mean 2 questions of each type: (core situating questions, contextual situating
guestions, meta situating questions, core perspective questions, contextual perspective questions, meta
perspective questions, core possibilities questions, contextual possibilities questions, meta possibilities



guestions, core initiative questions, contextual initiative questions and meta initiatives questions). You
must create your own questions rather than using questions from the readings or power point
presentations. You may use the stem of the questions from those sources, but they must be personalized
for the clients in the clinical scenario you have outlined.

This assignment addresses the following course objectives 1, 2, 3, 4, 6, 10, 11, 12, 13, 15; and program
learning outcomes a, b, c, d.

c) The Final Paper: Due December 5. Value 35 points.

Early submission is strongly encouraged. Late papers will lose 1 point per day overdue. The writing
should be in accordance with the APA 6t edition.

The focus and topic for the final paper is partly up to the student. There are 2 options — the paper may be
either theoretical or clinical. The content of each respectively should include the following:

1. Theoretical paper — elaborate on one or more of the presentations by Dr. Tomm in this course either by
comparing his concepts with other theories/frameworks or by outlining some possible further extensions
and/or ramifications of the ideas he presented. Marking will privilege clarity, originality, and analytic rigor
of the student’s ideas. Up to 5 additional bonus points (for a maximum of 40 points) may be earned for an
extraordinarily creative, and carefully reasoned theoretical paper.

Depending on the content of the student’s paper, this assignment addresses, potentially, all of the course
objectives (1-16) and the program learning outcomes (a-d).

2. Clinical paper — provide a detailed description of a real clinical family situation with a significant
behavioral problem or emotional difficulty including:

a) Description of a significant concern and its relationship context (including a genogram),
b) Formulate and diagram 2 major PIPs connected to the presenting concern/problem/difficulty,
c) Diagram 2 potential HIPs each of which might displace one of the 2 PIPs,
d) Create a therapy transcript to include at least 18 specific questions that could be asked:
i. 4 circular or relational questions to clarify one of the PIPs
ii. 2 contextual questions
iii. 2 meta questions
iv. 6 reflexive or possibilities questions to facilitate change regarding one PIP/HIP pair
V. 2 initiatives questions
vi. 2 strategic questions to impose change (typically avoided in collaborative therapy)
vii. And label these 18 questions according to their type.
e) Possible or probable responses to each of the 18 questions

Marking will privilege clear application of the concepts presented in class and internal coherence among
the student’s descriptions and examples in the clinical scenario.

Depending on the content of the student’s paper, this assignment addresses, potentially, all of the course
objectives (1-16) and program learning outcomes (a-d).

Addendum to the final paper (whether it is theoretical or clinical):

Students are also asked to provide a personal reflection as an addendum to the final paper which will not
be marked. The purpose of the addendum is to foster reflection upon one’s own learning as a developing
professional. The addendum should consist of one or two paragraphs that summarize the student’s
personal learnings that came out of preparing and writing the final paper.

Length of the final paper (excluding the addendum):
Minimum 4 pages of text; Maximum 8 pages including diagrams



Format:

Typewritten in Times New Roman

12 point font double-spaced in 12 point font with 1” margins
APA Formatting where applicable

Medium:
Papers may be submitted electronically via D2L prior to the last class.

Recommended Readings

Many books are currently available that provide good overviews of the field of family therapy. There are
also many journals that publish current articles. Students are encouraged to read widely and to research
any specific area of personal interest related to family therapy and bring any questions that arise for them
to the class for discussion. Listed below are 3 papers that are particularly relevant to this course.

St. George, S., Wulff, D., & Tomm, K. (2015). Talking societal discourses into family therapy: A situational
analysis of the relationships between societal expectations and parent-child conflict. Journal of
Systemic Therapies, 34(2), 15-30.

Tomm, K. (1987). Interventive interviewing: Part Il. Reflexive questioning as a means to enable self-
healing. Family Process, 26, 153-183. d0i:10.1111/j.1545-5300.1987.00167.x

Tomm, K. (1988). Interventive interviewing: Part Ill. Intending to ask lineal, circular, reflexive, and
strategic questions? Family Process, 27, 1-15. doi:10.1111/j.1545-5300.1988.00001.x

Grading

The University of Calgary Undergraduate Grading System and the standard Faculty of Social Work
percentage conversion will be used.

Grade Grade | Description Percentage
Point Range
A+ 4.0 Outstanding 95 -100
A 40 Excellent — s_uperior performance, sh(_)Wing 95 — 100
comprehensive understanding of subject matter
A- 3.7 90-94
B+ 3.3 85 -89
Good - clearly above average performance with
B 3.0 . 80 -84
knowledge of subject matter generally complete
B- 2.7 75-79
C+ 2.3 70-74
C 2.0 Satisfactory — basic understanding of subject matter 65 — 69
C- 1.7 60 — 64
D+ 1.3 55 -59
D 1.0 Minimal Pass — marginal performance 50 — 54
= 0.0 Fail — unsati_sfactory performance or failure to meet Below 50
course requirements

A student’s final grade for the course is the sum of the separate assignments. It is not necessary to pass
each assignment separately in order to pass the course.



Course Evaluation

Student feedback will be sought at the end of the course through the standard University and Faculty of
Social Work course evaluation forms.

Students are welcome to discuss the process and content of the course at any time with the instructor
and will be given an opportunity to fill out an anonymous course feedback form at the end of the course.

University of Calgary Information

Professional Conduct

As members of the University community, students and staff are expected to demonstrate conduct that is
consistent with the University of Calgary Calendar http://www.ucalgary.ca/pubs/calendar/current/k-2.html
Students and staff are also expected to demonstrate professional behaviour in class that promotes and
maintains a positive and productive learning environment.

Consistent with the aims of the Social Work Program, all students and staff are also expected to respect,
appreciate, and encourage expression of diverse world views and perspectives. The University of Calgary
also expects all to respect, appreciate, and encourage diversity.

All members of the University community participating in the Social Work Program are expected to offer
their fellow community members unconditional respect and constructive feedback. While critical thought,
and debate, is valued in response to concepts and opinions shared in class, feedback must at all times be
focused on the ideas or opinions shared and not on the person who has stated them. Where a breach of
an above mentioned expectation occurs in class, the incident should be reported immediately to the
Associate Dean or his/her designate. As stated in the University Calendar, students who seriously breach
these guidelines may be subject to a range of penalties ranging from receiving a failing grade in an
assignment to expulsion from the University.

Students and staff are expected to model behaviour in class that is consistent with our professional values
and ethics. Students are expected to comply with professional standards for the Social Work profession as
outlined by the Canadian Association for Social Workers, Code of Ethics (2005): https://casw-
acts.ca/en/Code-of-Ethics and the Alberta College of Social Work Standards of Practice (2013):
https://acsw.in1touch.org/uploaded/web/website/DRAFT%20ACSW %20Standards%200f%20Practice%2
0Bill%2021%20Implementation%2002282019.pdf

Students are expected to ensure they are both familiar with, and comply with these standards.

Research Ethics

"If a student is interested in undertaking an assignment that will involve collecting information from members
of the public, he or she should speak with the course instructor and consult the CFREB ethics website
(http://www.ucalgary.calresearch/researchers/ethics-compliance/cfreb) before beginning the assignment.”

Any research in which students are invited to participate will be explained in class and approved by the
appropriate University Research Ethics Board.

Writing Expectations

It is expected that all work submitted in assignments should be the student’s own work, written expressly
by the student for this particular course. You are reminded that academic misconduct, including
plagiarism, has extremely serious consequences, as set out in the University Calendar
http://www.ucalgary.ca/pubs/calendar/current/k-2.html
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All social work students are expected to review the Academic Integrity Module before beginning their
program: https://connect.ucalgary.ca/p8lgblnucdh/

A number of programs and services, including writing tutors, are available through the Student Success
Centre (SSC) to assist graduate students increase productivity and overcome certain difficulties they may
encounter. Additional information and the links for either appointment booking or event registration are
available at: http://ucalgary.ca/ssc/graduatestudent

Each individual is responsible to ensure compliance with the University of Calgary copyright policy.
Individual questions and concerns should be directed to copyright@ucalgary.ca.

Supports for Mental Health and Wellness

The UCalgary Student Wellness Centre https://www.ucalgary.ca/wellness-services is an on-campus
student wellness centre offering a variety of medical services, mental health services, and drop in spaces
and programs. The Centre is located on the third floor of MacEwan Student Centre (MSC 370).

The University of Calgary recognizes the pivotal role that student mental health plays in physical health,
social connectedness and academic success, and aspires to create a caring and supportive campus
community where individuals can freely talk about mental health and receive supports when needed.

For more information visit the Campus Mental Health Strategy website https://ucalgary.ca/mentalhealth/

The UCalgary Student Wellness Centre provides mental health support and education to University of
Calgary students Monday to Friday from 9:00a.m. to 4:30p.m. Call 403-210-9355 to make an appointment,
or use drop-in appointment times (weekdays at 10:00am and 2:00pm). Afterhours support is also available
by calling 403.210.9355.

Students can also call the Alberta wide, 24/7 Mental Health Help Line 1-877-303-2642 (toll free within
Alberta) for confidential, anonymous service; crisis intervention; information about mental health programs
and services; and referrals to other agencies if needed.

Sexual Violence Policy

The University recognizes that all members of the University Community should be able to learn, work,
teach and live in an environment where they are free from harassment, discrimination, and violence. The
University of Calgary’s sexual violence policy guides us in how we respond to incidents of sexual
violence, including supports available to those who have experienced or withessed sexual violence, or
those who are alleged to have committed sexual violence. It provides clear response procedures and
timelines, defines complex concepts, and addresses incidents that occur off-campus in certain
circumstances. Please see the policy available at https://www.ucalgary.ca/policies/files/policies/sexual-
violence-policy.pdf

Technology
Students must use their ucalgary email address as the preferred email for university communications.
Cell phones must be turned off in class unless otherwise arranged with the instructor.

Student Representatives

The Social Work representative to the Students Union is to be determined (swsacalgary@gmail.com).
The Student Ombudsman’s Office can be reached at http://www.ucalgary.ca/ombuds/ for assistance with
any academic and non-academic misconduct concerns.

FOIP Act
The Freedom of Information and Protection of Privacy (FOIP) Act indicates that assignments given by you
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to your course instructor will remain confidential unless otherwise stated before submission. The
assignment cannot be returned to anyone else without your express permission. Similarly, any information
about yourself that you share with your course instructor will not be given to anyone else without your
permission.

Academic Accommodations

It is the student’s responsibility to request academic accommodations. Discuss your needs with your
instructor no later than fourteen (14) days after the start of this course. If you are a student with a
documented disability who may require academic accommodation, please register with the Student
Accessibility Services http://www.ucalgary.ca/access/ (403) 220-8237 or email: access@ucalgary.ca.

Appeals

If there is a concern with the course, academic matter or a grade, first communicate with the instructor.
If these concerns cannot be resolved, students can proceed with an academic appeal, and must follow the
process of the Faculty of Graduate Studies Calendar.

Building Evacuations

When the building evacuation alarm sounds, please take your personal belongings, if readily available,
leave the building quickly and safely using the stairs and proceed to our primary Assembly Point — the
Werklund School of Education Building. Wait there until you have received clearance from the Emergency
Wardens to re-enter the building. You are encouraged to download the UofC Emergency App:
http://www.ucalgary.ca/emergencyplan/emergency-instructions/uc-emergency-app

Assembly points for emergencies have been identified across campus. The primary assembly point for the
Professional Faculties building is the Education Block Food Court. The alternate assembly point is Scurfield
Hall Atrium.

SAFEWALK (403) 220-5333
Campus security will escort individuals, day or night. Call (403) 220-5333. Use any campus phone,
emergency phone or the yellow phone located at most parking lot pay booths.
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