
 

 
 

 

Summer 2019 

Course Number: SOWK       699 S03  Classroom:  Online 

Course Name:  FASD and Social Work Practice 

Day & Time: July 2-August 23, 2019 Zoom Sessions: July 8, 15, 22 & 29 
 

Instructor: Dorothy Badry, PhD, RSW Office Hours: by appointment 

Telephone: 403-220-4502 Email: badry@ucalgary.ca 

COURSE OUTLINE 

Syllabus Statement 
 
Explores contexts, theories and practice models in working with specific populations. 
 

Course Description 
The purpose of this course is to prepare social work students to understand the needs of children, youth 
and young adults with Fetal Alcohol Spectrum Disorder (FASD) and their families. FASD will be examined 
in this course through a disability lens with a specific focus on child welfare. This course is being 
concurrently offered to both undergraduate and graduate students on D2L (SOWK 555.15 S01 and 
SOWK 699.15 S01). The needs of children with FASD from infancy to adulthood are distinct due to the 
disabilities associated with FASD. This is not an FASD 101 course and it is expected that students will 
review recommended website links included in the course site to enhance their knowledge on FASD prior 
to commencement of summer session. Students will have the opportunity to explore provincial, national 
and international perspectives on FASD through linked resources in the D2L site. Students will gain an 
understanding of the history of FASD and its influence on current models of practice. 
 
FASD is a complex health and social issue. It is important to understand and recognize that the needs of 
children with FASD receiving child welfare services differ from the needs of other children, primarily due 
to neurodevelopmental disability and other health problems associated with Prenatal Alcohol Exposure 
(PAE). The constructs of prenatal and postnatal environments are important to understand in order to 
appreciate the complexity of FASD in relation to development and life outcomes. Trauma informed 
practice is a key framework informing this course. A service system for children in care with FASD has not 
been universally developed. Provinces and territories in Canada have developed their own responses to 
assessment, diagnosis and service planning around FASD and a strong research community exists. This 
course draws on a number of resources to promote a deep understanding FASD as a disability and to 
gain a basic understanding of FASD and the social work response. The need exists to develop a fluid, 
strengths based practice model for children with FASD and their families. An understanding of the mother 
child dyad and the relationship to trauma histories is explored. The role of fathers will also be briefly 
addressed. Through assignments in this course, students will engage in a variety of topics to understand 
philosophical/ethical and practice perspectives in response to FASD. 
 
Students in this course will be provided access to a series of current video, case study and resources 
from the NTI Upstream developed by Dr. Ira Chasnoff, Professor of Clinical Pediatrics at the University of 
Illinois at the College of Medicine in Chicago, to enhance learning and appreciate basic developmental, 
health and parenting issues related to FASD. The focus of NTI is: Advancing the Conversation about the 
Issues of Health and Social Welfare.  
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Learning Objectives 
Course-specific Learning Objectives 
By the end of this course, students will be able to  

1. be knowledgeable about developmental and practice considerations from infancy to young 
adulthood in relation to FASD. 

2. describe the historical development of FASD and disability supports 
3. develop an understanding of psychosocial/familial history for children and youth in care that leads 

to the need for child protection/intervention services. 
4. develop an understanding of the processes of substance abuse, historical trauma and other 

factors leading to a diagnosis of FASD for a child or youth. 
5. develop a broad understanding of the Canadian response to FASD from social, psychological, 

medical, and economic perspectives.  
6. become familiar and knowledgeable about practice-based concerns related to FASD including 

trauma informed approaches, health related issues such as women’s health, Indigenous 
perspectives and the need for FASD informed practice responses. 

7. to examine key child welfare responses to FASD at a systemic level in relation to the linkage with 
front line practice, social policy and relevant case studies. 

8. to develop an understanding of the different inter-professional systems involved with the care of a 
child/youth with FASD involved with the child welfare system. 

9. to engage in developing a practice model for working with children and youth in care. 
10. to become knowledgeable about the broad range of professional resources, academic research 

literature and key online sources relating to FASD and child welfare practice. 
11. to have an understanding of international issues and the global research community working  on 

responses to FASD. 
Note: Graduate students are to complete a specific research topic paper as negotiated with the instructor 
(Assignment 4). 
 
MSW Program Learning Outcomes (PLOs)  
Graduates of the MSW program will be expected to:  
 
1) Professional Identity  
1.1) Develop professional identities as practitioners whose professional goal is to facilitate the collective 
welfare and wellbeing of all people to the maximum extent possible. 
1.2) Acquire ability for self-reflection as it relates to engaging in professional practice through a 
comprehensive understanding and consciousness of the complex nature of their own social locations and 
identities. 
1.3) Develop an awareness of personal biases and preferences to advance social justice and the social 
well-being of social work service users.  
2) Values and Ethics in Professional Practice   
2.1) Demonstrate knowledge of the relevant social work codes of ethics in various professional roles and 
activities and institutional contexts, with a particular emphasis on professional responsibilities towards 
vulnerable or disadvantaged groups. 
2.2) Demonstrate skills to monitor and evaluate their own behaviours in relation to the relevant codes of 
ethics. 
3) Promote Human Rights and Social Justice  
3.1) Understand their professional role in advancing human rights and responsibilities and social justice in 
the context of the Canadian society and internationally. 
4) Diversity   
4.1) Recognize diversity and identify how difference acts as a crucial and valuable part of living in a 
society.  
4.2) Identify how discrimination, oppression, poverty, exclusion, exploitation, and marginalization have a 
negative impact on particular individuals and groups, including Francophone, Indigenous, and newcomer 
populations. 
4.3) Generate plans that strive to end injustice (identified above), social injustice, and oppression.  
5) Critical Thinking in Professional Practice   
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5.1) Demonstrate critical thinking and reasoning in analyzing complex social situations in order to make 
professional judgments.  
5.2) Apply critical thinking to identify and address structural sources of injustice and inequalities in the 
context of a Canadian society. 
5.3) Apply knowledge of a variety of social work theories and perspectives to critically analyze 
professional and institutional practices.  
6) Research  
6.3) Apply social work knowledge and other ways of knowing (including but not limited to Indigenous 
knowledge) from other disciplines, to advance professional practice, policy development, research, and 
service provision. 
7) Policy Analysis and development  
7.2) Identify negative or inequitable policies and their implications and outcomes, especially for 
disadvantaged and oppressed groups, and to participate in efforts to change these. 
8) Change   
8.1) Acquire knowledge of organizational and societal systems.   
8.2) Identify social inequalities, injustices, and barriers and work towards changing oppressive social 
conditions. This includes working with Francophone, Indigenous and newcomer populations. 
9) Engage with Individuals, Families, Groups, and Communities through Professional Practice 
9.2) Actively promote empowering and anti-oppressive practice. 
9.5) Acquire knowledge and develop skills in advanced practice, and/or in specialized practice with 
individuals, families, groups, and/or communities. 
 

Relationship to Other Courses 
 
This course has no pre-requisites or co-requisites and is offered as an option course to students. This 
course reflects a key practice area relevant to social work as it relates to the topics of social work and 
child welfare practice, best practice, disability, diversity, and anti-oppressive practice. 
 

Course Text(s) 
Students are strongly encouraged to access these resources as they are primary sources for this course 
in relation to teaching and to support completion of assignments. Some selected readings will be 
identified on a list for students and most are readily available on the Internet. Support will be offered by 
the instructor or librarian as required. Resources/readings will reflect excellence in research and practice. 
In addition to your course text, items 2, 3 & 4 are all online resources that will be useful in your research, 
discussion board postings and assignments. 
 
1. Blackburn, C., & Egerton, J. (2013). Fetal alcohol spectrum disorders: Interdisciplinary 
perspectives. New York, NY: Routledge. 
  
Book Order Information 
The Blackburn and Egerton text is readily available online from the publisher as an e-book or through 
other online sources. 
 
 

Class Schedule 
 
This course is delivered entirely online through Desire2Learn (D2L). All assignments must be submitted 
to the instructor through the Dropbox in D2L and will not be accepted by email. Students requiring 
technical support can call the University of Calgary’s IT support at 403-220-5555 or email 
itsupport@ucalgary.ca  
The course will start with a Welcome & Orientation and first class followed by five units. The schedule is 
as follows (all times listed are in Mountain Time, the local time in Calgary, Alberta). Please be mindful of 
different time zones and attending using MST. 
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Unit 1 Required Readings & Video Activity Assignment 
Welcome & 
Introduction to 
FASD & Child 
Welfare 
Overview 
1st Adobe 
Connect –  
July 8 
July 2-10, 2019  
 
Learning 
Objectives 
1, 2 and 4, 10 & 
11 
MSW PLOs 1, 6 
& 8 
 

Webinar – NTI   
 
Course Text Readings 
CH 1, 2, 8, 19 
 
Attachment – NTI Webinar - Dr. Ira Chasnoff, 
2016 
Website: CanFASD Research Network  
www.canfasd.ca 
 
Language Guide: Promoting dignity for those 
impacted by FASD. 2017. Looking After Each 
Other, A Dignity Promotion Project, Manitoba. 
Retrieved from http://www.fasdcoalition.ca/wp-
content/uploads/2016/10/LAEO-Language-
Guide.pdf 

Live Class 
6-7:30PM 
MT 
 
Readings 
 
 
Video 
Review 
 
 
 
 
 
Class will be 
recorded 

Discussion 
Board 
 
Post # 1 due 
 
Post # 2 due  

Unit 2    
FASD & Child 
Welfare 
Concerns, 
Caregiving  
2nd Adobe 
Connect  – July 
15 
 
July 11-18, 2019 
 
Learning 
Objectives 
3, 6 and 8 
MSW PLOs 
2 & 5 
 

NTI Webinar – Dr. Ira Chasnoff, 2017  
Co-occurring mental health disorders in foster 
and adopted children with prenatal alcohol 
exposure 
 
 
 
Course Text Readings 
Ch. 6, 7, 10, 14 
Epilogue – Finding Inspiration by Jennifer 
Woodward, P. 313 

Live Class 
6-7:30PM 
MT 
 
 
Readings 
 
Watch pre-
recorded 
Lecture on 
FASD and 
Social Work 
Practice in 
Child Welfare  
Class will be 
recorded 

Discussion 
Board 
Post # 1 due 
 
Post # 2 due 

Unit 3    
FASD and Best 
Practice 
3rd Adobe 
Connect  
July 22 
July 19-26, 2019  
 
Learning 
Objectives 
1, 2 and 7 
MSW PLOs 
3, 4, 6 & 8 
 

Video: Moment to Moment,  
Course Text Readings  
 
Hurley, C. (2014). Moment to moment SOS: A 
parent’s cry for help or a survival strategy. In I. 
Chasnoff (Ed.), Moment to moment: 
Perspectives on fetal alcohol spectrum 
disorders in adolescence (pp. 119-134). 
Portland, OR: NTI Upstream. 
 
(Chapter will be provided to students online) 

Live Class 
6-7:30PM 
MT 
 
Readings 
Video 
Review  
 
Class will be 
recorded 

Discussion 
Board 
Post # 1 due 
 
Post # 2 due 
 

Unit 4    
FASD as a 
Women’s 
Health Issue 
4th Adobe 
Connect  

Course Text Readings 
CH. 4, 5  
 
Video - Trauma and Addictions (2013). 94 
minutes. Kirsty Prasad  

Live Class 
6-7:30PM 
MT 
 
 

Discussion 
Board 
Post # 1 due 
 
Post # 2 due 

http://www.canfasd.ca/
http://www.fasdcoalition.ca/wp-content/uploads/2016/10/LAEO-Language-Guide.pdf
http://www.fasdcoalition.ca/wp-content/uploads/2016/10/LAEO-Language-Guide.pdf
http://www.fasdcoalition.ca/wp-content/uploads/2016/10/LAEO-Language-Guide.pdf
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July 29 
Women’s Health 
and Prevention 
July 27 – August 
1, 2019  
 
Learning 
Objectives 
4, 5 and 9 
MSW PLOs 
3 & 4 
 

 
Girls, Women, Alcohol & Pregnancy Blog 
 
 

Readings 
 
Video 
Review 
 
Class will be 
recorded 

 

Unit 5    
Open Topics 
on FASD 
August 2-9 
Last day to post 
is August 9, 
2019 
Learning 
Objectives 
7 and 9 
MSW PLOs 1-9 
 

International Perspectives on FASD 
Course Text Readings 
Ch. 12, 17, 23  
Indigenous Perspectives on FASD 
 
 
 

 Discussion 
Board 
 
Post # 1 due 
 
Post # 2 due 
 

 
Students must engage in the D2L site, as regular and active participation is required on an ongoing basis 
for the duration of the course. The D2L site will be available to students one week prior to the start of 
summer session.  
 
Dates: 6PM – 7:30PM Mountain Time – July 8, 15, 22 and 29,  
7:45-8:30PM – open discussion, student engagement – question and answer forum with instructor and 
students.  All adobe connect sessions will be recorded.  
 
Instructional hours for a ½-credit course are 39.5 hours. As requested by students, an online or phone 
appointment can be booked with the instructor. 
 

Assignments 
 
All assignments must use current APA formatting and are graded as such. Please complete spell checks 
on all assignments before submitting. Please put your full name, course number and date on a front cover 
page of all assignments. You must request an extension from the instructor at least 24 hours in advance if 
your assignment will be late. The penalty for late submissions is 5% a day. ASSIGNMENTS WILL ONLY 
BE ACCEPTED IN DROPBOX. DO NOT EMAIL A COPY TO YOUR INSTRUCTOR. 
 

ASSIGNMENT  DUE DATE WEIGHT 
Assignment 1  Course Website D2L Discussion Board 

Complete Activity Checklist for Instructor Review 
August 9,  40% 

Assignment 2 FASD Video Review    July 15, 2019 15% 
Assignment 3 FASD History Paper July 25, 2019 20% 
Assignment 4 
SOWK 699 
students  
Choose A or B 

A) Produce a 10 page scholarly paper on 
one aspect of FASD and social work 
practice (Topic to be approved by 
instructor); or  

August 12, 
2019 

25% 
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B) My Framework of Practice in Response 
to FASD – Creative Assignment (Format 
to be approved by instructor). 

Adobe Connect July 8, 15, 22 and 29, 2019   
      
Assignment 1           Weight: 40% 
 
Course Website D2L Discussion Board – ongoing for duration of the course (3x per week minimum)  
Due Date: All posting must be completed by August 7, 2019.  
In this online learning course students are required to receive 39.5 hours of instruction, which includes 
adobe connect sessions, lectures and D2L discussion board participation. Students are required to spend 
time in D2L in the discussion boards, reviewing posted materials and links. Key sites on FASD in relation 
to research, practice and knowledge mobilization will be included in the course web links. You are 
responsible for tracking your involvement and completing an activity checklist posted in D2L for 
submission to your instructor. The instructor will review your participation online and determine the final 
grade. Discussion board means substantial engagement with the site (i.e., participation in discussion 
boards, discussions that are in depth, interesting, and engaged with critical and core issues). Please note 
- you must keep up with the discussions in a timely fashion. The discussion board criteria will be reviewed 
in the first class. 
 

Discussion Board Requirements  
Students are required to do six main postings following the 
weekly schedule posted for the course. Students are 
required to post within the weekly schedule and to post 
early in order to support dialogue and ongoing discussion. 

# of 
postings  

Total Grade 

Unit 1. FASD and Child Welfare Overview: Understanding 
FASD as a disability July 2-10, 2019 

2 10% 

Unit 2. Child Welfare Concerns, Case Study Review – 
Caregiver – Care & Support Discussion on Moment to 
Moment Video 

1 5% 

Unit 3. Best Practice Discussion Board 1 5% 
Unit 4. FASD as a Women’s Health Issue – Trauma, 
Addictions, Mothering 

1 5% 

Unit 5. Open Topic – relevant to child welfare practice 
Note: Students can post in this Unit at any point in the 
course 

1 5% 

Criteria for Main Postings 
Main postings should be professional in nature and be 250 
to 300 words maximum. Students are required to complete 
main postings in all 5-discussion boards. Please use word 
count and spell check features. 

• 3 points for adding a fresh new 
idea/perspective/point or new integration of theory 
to the discussion. 

• 2 points for additional personal reflection, or an 
example of application to social work practice, that 
can facilitate discussion.  

Please cite all references used in APA including online 
resources and links 
These discussions are asynchronous – meaning they 
occur at any time online for the duration of the course.  

 
 

 

Criteria for Response Postings 
Students are required to complete five response postings 
to other student postings outside of your own discussion 
thread. 

5 10% of grade 
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• 2 points per reply for a total of 10 points. Postings 
require attention to communicating clearly – post is 
easy to read, succinct, and clear. Replies are 75-
125 words each (150 words maximum). 

Total number of required postings  
NOTE: Please respond to questions asked by other 
students in relation to your main posting.  You are not 
expected to respond to every post but to engage in the 
discussion/conversation and there are no additional points 
assigned to this requirement. This expectation reflects a 
process, similar to the way you would engage with others 
in a face-to-face class, in discussions on various topics.  

11  

Note: These discussions are asynchronous – meaning they occur at any time online for the duration of 
the course. This requirement does not include hours spent on assignments as these are outside of class 
time as per any other course. 
 
Assignment 2           Weight – 15%  
 
Online Video Review Assignment with the Alberta FASD Cross Ministry Committee Learning Series 
 
Students will participate in the process of reviewing a recent video from the FASD Learning Series, 
Alberta FASD Cross Ministry Committee. This assignment provides an opportunity to learn about and 
review current resource material on FASD that contributes to excellence in knowledge mobilization. You 
will review one video (1-2 hours) using a video evaluation template (provided to students) from the list of 
videos below. You must include a 125 - 150 word summary of the video with recommendations for its 
usage (e.g., what type of audience would this video be useful for). The videos in the learning series vary 
in nature, and offer information on different aspects and professional responses to FASD that will 
contribute to your learning.  
 
Please write three time stamped learning questions that you have identified as you watch the video. Think 
about using this video as a teaching tool for others and identify questions you would ask learners. 
Creating a learning question with a time stamp supports strong integration of the material covered in the 
video. Think about key areas of learning to highlight in these questions. The time stamp is the time period 
covered that is relevant to your question – i.e. 11:47 – 12:45 (minute and second in the video). Please 
submit your review to the course Dropbox. 
 
Alberta FASD Learning Series Website:  http://fasd.alberta.ca/fasd-learning-series.aspx 
 
Videos have been selected that have a strong relationship to social work and support best practice.  
 
Neurorelational Framework (NRF): An Innovative Approach to Understanding FASD and Guiding 
Interventions (2016). 91 minutes. Dr. Gail Andrew & Dr. Carole Anne Hapchyn. 
This presentation includes an overview of NRF including NRF and toxic or adaptive stress, the 
importance of high quality relationships: the dyadic approach, and understanding the four brain systems 
or networks. Case examples are provided which support moving knowledge to practice. 
 
Mentoring and FASD (2016). 91 minutes. Sharon Schultz and Colleen Hook, Alberta PCAP Program. 
Presenters will discuss mentoring both youth and adults and address the strengths and challenges of 
implementing these strategies using real world examples from their experience working in their respective 
programs and serving this particular population. Managing transitions for youth moving into adult services 
and adults moving between services will be given special attention. 
 
Siksika Health Services FASD Program: A Case Study (2016). 63 minutes. Vanessa Buckskin and 
Suzanne McLeod. This webcast covers how the Siksika Health Services have amended the original 
Parent-Child Assistance Program (PCAP) home visitation model to work for the First Nations community 
they serve. It addresses: details on the Siksika Nation, patient and family care model, individual and 

http://fasd.alberta.ca/fasd-learning-series.aspx
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family care model, cultural model of care and how these three models are combined into Siksika Health 
Services’ model of care. 
 
FASD and Justice (2016). 89 minutes. Sabrina Hacker and Constable Rebecca Smallbones review the 
youth and adult justice programs in Lethbridge, and the southern Alberta region. This presentation 
focuses on police, justice and the courts. A brief overview of FASD is provided and the question is raised 
– why should we care about FASD? FASD is a social responsibility for society and offers practical 
information on the challenges of youth with this disability involved in the justice system. The video also 
describes the challenges for youth with FASD at risk and how systems can work together on case 
planning and effective support. 
 
Best Practice and Supports (2016). 79 minutes.  Dr. Jacqueline Pei & Melissa Tremblay.  
How do we create success trajectories for adolescents? How do we engage in best practice from an 
evidence–based FASD informed service delivery perspective? Overview of the Best Practice Guide and 
implementation of these practices - provides an overview of research evidence and highlights key 
approaches to practice in working with individuals with FASD.  
This video is based on the document: Pei, J., Tremblay, M., Pawlowski, A., & Poth, C. (2016). Best 
Practices for FASD Service Delivery: Guide and Evaluation Toolkit. Alberta Clinical and Community-
Based Evaluation and Research Team.   
 
Assignment 3 FASD History Paper       Weight 20% 
Due: July 25, 2019 
 
Assignment 3 FASD History Paper        
 
Write a 10 page (double spaced) paper that outlines the history of FASD that includes a reference to the 
initial article published in North America in 1973 by Jones & Smith. Provide a brief review of the literature 
and outline key developments in the timeline of FASD (10 references required in total). Understanding 
history and key developments will help position you to gain a deepening understanding of the complexity 
of FASD as a phenomenon. Through becoming immersed in historical and current literature, a shift in 
research and practice focus becomes evident over time. A predominant theme in the literature is that 
FASD has been housed in a biomedical model. Consider what shifts have been made over the past 45 
years. 
 

Introduction Introduce your specific interest in relation to FASD in a paragraph.  
Questions -  
Answer each of 
these questions 
in your paper. 
Use each 
question as a 
heading. 

What are the key developments in FASD history for each of these time 
periods: 1973-1980, The 1980s, The 1990s, 2000-onwards? Identify some 
of key figures in identifying FASD as a significant psychosocial/economic 
concern within North America? Why is history critical to a current 
understanding of FASD? What are the key areas that research has 
focused on to understand FASD? Why is FASD considered to be an 
international issue? What research topics stand out in the literature as 
having made significant contributions to knowledge on FASD? Include and 
cite all key references using APA 6. 

15% 

Review and 
Summary 
Statement 

How has reviewing this history helped you to develop a clearer 
understanding of FASD today? Why has FASD become a critical issue in 
child welfare practice?  

5% 

Key words to 
consider in 
terms of your 
literature search 

FASD, fetal alcohol spectrum disorder; medicine; social work; law/justice; 
child welfare; child advocate; disability; social policy; neuropsychology, 
economic, psychiatry and psychology  
 

 

Key Resources Course Text Resources 1 & 2; Online Journals via U of C Library 
Databases. Relevant website links in D2L.You must access articles 
through your library system using your student identification. No articles will 
be posted due to copyright regulations. Your cover page must include your 
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name, student ID#, and e-mail address, name of the assignment, session 
and instructor.  
 

 
A grading rubric will be posted for this assignment that includes the criteria identified above. 
 
Assignment 4 – Scholarly research paper on a critical issue related to FASD  
Or  My Framework of Practice in Response to FASD – Power point or Alternate Format   
Due: August 12, 2019            Weight  25% 
       
The focus of this assignment is for you to begin to develop your own practice framework in response to 
the topic of FASD and child welfare practice.  Choose A or B. 
 
A) Produce a 10 page scholarly research paper on one aspect of FASD and social work practice 
(Topic to be approved by instructor);  
Assignment Criteria for A 
Students will produce a scholarly research paper on a critical issue related to FASD and professional 
practice, research or ethical issues. The paper must include an abstract, introduction, brief literature 
review, scope of the issue, relevant research, discussion and conclusion. Please identify what you think 
are social works contribution to the area of FASD or identify what directions you believe social work 
practice should be going in response to FASD. 
 
Or;  
 
B) My Framework of Practice in Response to FASD – Creative Assignment (Format to be approved 
by instructor). 
 
These questions are offered as a guide to thinking about Assignment B: 
 
• Why is child welfare practice that is knowledgeable about FASD critical for children and youth in 
care?  What practice approach would you take in working with families? Identify social work approaches. 
• What would you take into consideration when a family is involved in child welfare and there is 
active substance use in the home? What would cause you as a caseworker to determine if a child or 
youth should be referred for a diagnostic assessment for FASD? What resources would you utilize in your 
province or territory to refer to? 
• What is your developing framework for practice with the knowledge you have gathered on this 
topic? 
 
 
Assignment Criteria for B 
Develop and complete the assignment on FASD and Child Welfare Practice - My Framework of Practice 
in Response to FASD. You are encouraged to use a format that you are comfortable with using such as 
Power Point, Prezi or Voice Thread (20 minutes maximum). You must include 1 link to social media such 
as YouTube or other links on the Internet that illustrate the concepts or points you make in your Portfolio 
(maximum 5 minute link due to marking time). Identify two social work theoretical frameworks you would 
you utilize. In your final product you must clearly identify how you are going to engage in practice in 
response to FASD including theoretical frameworks, approach to practice, guiding principles, values and 
beliefs that will inform your practice. 
 
Include the following responses in your assignment:  
 
What is the influence of social media on the societal response and perception of FASD - potentially 
positive or negative? You are expected to critically appraise and comment on the resources you chose for 
this assignment. 
Please use examples, images and other media to enhance your presentation. All images must be cited 
unless you are using a website that does not requires citations such as pixabay.com 
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Note: A grading rubric will be posted for this assignment. 
  

Recommended Readings 
Badry, D., Hanson, T., King, J., & Auger, A. (Eds.). (2013). First Peoples Child & Family Review. Special 
Issue on FASD, 8(1). Retrieved from http://journals.sfu.ca/fpcfr/index.php/FPCFR/issue/view/19 
 
.Chasnoff, I. J. (2014). Moment to moment: Perspectives on fetal alcohol spectrum disorders in 
adolescence. Portland, OR: NTI Upstream, 2014. 
 
Chasnoff, I. J. (2011). The mystery of risk: Drugs, alcohol, pregnancy, and the vulnerable child. 
Portland, OR: NTI Upstream. 
 
CanFASD Research Network. www.canfasd.ca 
 
Truth and Reconciliation Commission of Canada: Calls to Action. 2015. Retrieved from 
http://trc.ca/assets/pdf/Calls_to_Action_English2.pdf 
 

Grading 
 
A student’s final grade for the course is the sum of the separate assignments. It is not necessary to pass 
each assignment separately in order to pass the course.  

The University of Calgary Graduate Grading System will be used.  

Grade Grade 
Point 

Description Percentage 

A+ 4.0 Outstanding 95-100 
A 4.0 Excellent – superior performance, showing 

comprehensive understanding of subject matter 
95-100 

A- 3.7 Very Good Performance 90-94 
B+ 3.3 Good Performance 85-89 
B 3.0 Satisfactory performance.  

Note: The grade point value (3.0) associated with 
this grade is the minimum acceptable average that 
a graduate student must maintain throughout the 
programme as computed at the end of each year of 
their program. 

80-84 

B- 2.7 Minimum pass for students in Graduate Studies.  
Note: Students who accumulate two grades of 
“B-” or lower can be required by the Faculty to 
withdraw from the programme regardless of the 
grade point average. 

75-79 

C+ 2.3 All grades below “B-” are indicative of failure at the 
graduate level and cannot be counted towards 
Faculty of Graduate Studies course requirements. 

70-74 

C 2.00  65-69 
C- 1.70  60-64 
D+ 1.30  55-59 
D 1.00  50-54 
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Course Evaluation  
 
Student feedback will be sought at the end of the course through the standard University and Faculty of 
Social Work course evaluation forms. 
 
Students are welcome to discuss the process and content of the course at any time with the instructor. 
 
 

PROFESSIONAL CONDUCT 
As members of the University community, students and staff are expected to demonstrate conduct that is 
consistent with the University of Calgary Calendar http://www.ucalgary.ca/pubs/calendar/current/k-2.html  
Students and staff are also expected to demonstrate professional behaviour in class that promotes and 
maintains a positive and productive learning environment.  
 
Consistent with the aims of the Social Work Program, all students and staff are also expected to respect, 
appreciate, and encourage expression of diverse world views and perspectives. The University of Calgary 
also expects all to respect, appreciate, and encourage diversity. 
All members of the University community participating in the Social Work Program are expected to offer 
their fellow community members unconditional respect and constructive feedback. While critical thought, 
and debate, is valued in response to concepts and opinions shared in class, feedback must at all times be 
focused on the ideas or opinions shared and not on the person who has stated them. Where a breach of 
an above mentioned expectation occurs in class, the incident should be reported immediately to the 
Associate Dean or his/her designate. As stated in the University Calendar, students who seriously breach 
these guidelines may be subject to a range of penalties ranging from receiving a failing grade in an 
assignment to expulsion from the University. 
 
Students and staff are expected to model behaviour in class that is consistent with our professional values 
and ethics. Students are expected to comply with professional standards for the Social Work profession as 
outlined by the Canadian Association for Social Workers, Code of Ethics (2005): https://casw-
acts.ca/en/Code-of-Ethics   and the Alberta College of Social Work Standards of Practice (2013): 
http://www.acsw.ab.ca/document/1327/final_standardsofpractice_20131104.pdf  
Students are expected to ensure they are both familiar with, and comply with these standards. 
 

RESEARCH ETHICS 
"If a student is interested in undertaking an assignment that will involve collecting information from members 
of the public, he or she should speak with the course instructor and consult the CFREB ethics website 
(http://www.ucalgary.ca/research/researchers/ethics-compliance/cfreb) before beginning the assignment." 
 
 

WRITING EXPECTATIONS 
It is expected that all work submitted in assignments should be the student’s own work, written expressly 
by the student for this particular course. You are reminded that academic misconduct, including 
plagiarism, has extremely serious consequences, as set out in the University Calendar 
http://www.ucalgary.ca/pubs/calendar/current/k-2.html 
 
All social work students are expected to review the Academic Integrity Module before beginning their 
program: https://connect.ucalgary.ca/p8lgb1nucdh/   
 
A number of programs and services, including writing tutors, are available through the Student Success 
Centre (SSC) to assist graduate students increase productivity and overcome certain difficulties they may 
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encounter. Additional information and the links for either appointment booking or event registration are 
available at: http://ucalgary.ca/ssc/graduatestudent  
 
 

IMPORTANT INFORMATION 
 

A number of services are available through the Wellness Centre to support students in distress or those 
needing wellness supports: http://www.ucalgary.ca/wellnesscentre/resources  
 
Wellness Centre 24 hours/day Phone Support (403) 210-9355  
If a student requires immediate or crisis support, they can also call the Mental Health Help Line 1-877-
303-2642 (toll free within Alberta for mental health advice).     
 
Each individual is responsible to ensure compliance with the University of Calgary copyright policy. 
Individual questions and concerns should be directed to copyright@ucalgary.ca. 
 
Any research in which students are invited to participate will be explained in class and approved by the 
appropriate University Research Ethics Board. 
 
Students must use their ucalgary email address as the preferred email for university communications. 
 
Cell phones must be turned off in class unless otherwise arranged with the instructor. 
 
The Social Work representative to the Students Union is to be determined (swsacalgary@gmail.com).  
 
Appeals: If there is a concern with the course, academic matter or a grade, first communicate with the 
instructor. If these concerns cannot be resolved, students can proceed with an academic appeal, and must 
follow the process of the Faculty of Graduate Studies Calendar.  
 
The Student Ombudsman’s Office can be reached at http://www.ucalgary.ca/ombuds/ for assistance with 
any academic and non-academic misconduct concerns. 
 
The Freedom of Information and Protection of Privacy (FOIP) Act indicates that assignments given by you 
to your course instructor will remain confidential unless otherwise stated before submission. The 
assignment cannot be returned to anyone else without your express permission. Similarly, any information 
about yourself that you share with your course instructor will not be given to anyone else without your 
permission. 
 
STUDENTS WITH DISABILITIES 
It is the student’s responsibility to request academic accommodations. Discuss your needs with your 
instructor no later than fourteen (14) days after the start of this course.  
If you are a student with a documented disability who may require academic accommodation, please 
register with the Student Accessibility Services http://www.ucalgary.ca/access/  (403) 220-8237 or email: 
access@ucalgary.ca. Students needing an Accommodation in relation to their coursework or to fulfil 
requirements for a graduate degree, based on a Protected Ground other than Disability, should 
communicate this need, preferably in writing, to their Instructor or to the Faculty of Social Work’s Associate 
Dean (Teaching & Learning). 
 
 
Building Evacuations 
When the building evacuation alarm sounds, please take your personal belongings, if readily available, 
leave the building quickly and safely using the stairs and proceed to our primary Assembly Point – the 
Werklund School of Education Building. Wait there until you have received clearance from the Emergency 
Wardens to re-enter the building. You are encouraged to download the UofC Emergency App: 
http://www.ucalgary.ca/emergencyplan/emergency-instructions/uc-emergency-app  
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Assembly points for emergencies have been identified across campus. The primary assembly point for the 
Professional Faculties building is the Education Block Food Court. The alternate assembly point is Scurfield 
Hall Atrium. 
 
SAFEWALK (403) 220-5333  
Campus security will escort individuals, day or night. Call (403) 220-5333. Use any campus phone, 
emergency phone or the yellow phone located at most parking lot pay booths. 
 
Supports for Mental Health 
The University of Calgary recognizes the pivotal role that student mental health plays in physical health, 
social connectedness and academic success, and aspires to create a caring and supportive campus 
community where individuals can freely talk about mental health and receive supports when needed. We 
encourage you to explore the excellent mental health resources available throughout the university 
community, such as counselling, self-help resources, peer support or skills-building available through the 
SU Wellness Centre (Room 370, MacEwan Student Centre, 
ucalgary.ca/wellnesscentre/counselling/personal/ ) and the Campus Mental Health Strategy website 
(ucalgary.ca/mentalhealth). 
 
Sexual Violence Policy 
The University recognizes that all members of the University Community should be able to learn, work, 
teach and live in an environment where they are free from harassment, discrimination, and violence. The 
University of Calgary’s sexual violence policy guides us in how we respond to incidents of sexual 
violence, including supports available to those who have experienced or witnessed sexual violence, or 
those who are alleged to have committed sexual violence. It provides clear response procedures and 
timelines, defines complex concepts, and addresses incidents that occur off-campus in certain 
circumstances. Please see the policy available at https://www.ucalgary.ca/policies/files/policies/sexual-
violence-policy.pdf  
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