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SYLLABUS STATEMENT |

Examines multiple social work theories, models, and approaches to clinical practice relevant to mental
health. Clinical social work practice is situated within historical, economic, political, social and cultural
contexts. Critical perspectives, contemporary issues and research debates are discussed.

| COURSE DESCRIPTION

This course will provide comprehensive training related to clinical social work practice with adults (26-64
years) affected by, or at risk for significant mental disorders and/or addictions. We will re-examine, via a
practice lens, the theories, policies and models of practice most relevant to this population and their
diverse and complex contexts. In relation to this population, students will learn, via experiential
instruction that mirrors and critically reflects on various service settings, how to engage, assess, and
develop foundational skills to complete accurate formulations/diagnoses. Attention will be given to
understanding and identifying risk and resilience factors and intervening with those concerns and/or
diagnoses most relevant to this population. Students will learn to develop, implement and evaluate
evidence-based treatment plans regarding best-practices for this population.

COURSE LEARNING OUTCOMES

Upon completion of this course, students will be able to:

1. Demonstrate a working knowledge of theories and frameworks that inform social work practice
with adult populations (26-64 years), including attachment, developmental psychopathology,
neurobiological-informed practice, resilience, as well as frameworks of mental health including
biopsychosocial, bioecological, differential stress and stress-diathesis. These theories and
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frameworks inform the understanding of risk and protective factors that influence mental health
and how these factors influence and are influenced by interpersonal relationships, familial and
contextual/environmental factors.

2. Demonstrate a critical understanding of philosophies of care relevant to clinical practice as a
mental health professional with adult populations (26-64 years) including evidence-based
practice, patient and family-centred care, and trauma-informed practice.

3. Demonstrate a working knowledge to move through the various phases of evidence-based
psychosocial intervention with adult populations (26-64 years) from engagement, assessment
and formulation/case conceptualization, as well as treatment planning, implementation and
evaluation.

4. Demonstrate a working knowledge of assessment procedures including the disorders and
diagnostic procedures within mental health classification systems (i.e., DSM-5), as well as a
working knowledge of the use of screening tools/standardized assessment measures pertaining
to adult populations (26-64 years).

5. Demonstrate a working knowledge to develop, implement and evaluate a range of psychosocial
interventions for mental health relevant to adult populations (26-64 years) and their families
from diverse and marginalized communities.

| LEARNING RESOURCES |

REQUIRED TEXTBOOKS AND/OR READINGS

American Psychiatric Association [APA] (2013). Diagnostic and statistical manual of mental disorders
(5th ed.). (Available for purchase at the bookstore)

Corcoran, J., & Walsh, J. (2016). (3™ ed.). Clinical assessment and diagnosis in social work practice.
Oxford University Press. https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/detail.action?doclD=4706603

Dobson, D., & Dobson, K.S. (2017). (2" ed.). Evidence-Based Practice of Cognitive — Behavioral
Therapy. Guilford Press. https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/detail.action?doclD=4717768

LEARNING TECHNOLOGIES AND REQUIREMENTS

A D2L site is set up for this course which contains required readings and other relevant class
resources and materials. A laptop, desktop or mobile device with Internet access, microphone and
speaker is required for D2L and Zoom access.

RELATIONSHIP TO OTHER COURSES |

This course is the third of four courses in the Clinical Practice with Adult Mental Health & Addictions
cluster. You will have completed your first professional social work degree or its equivalent. Accordingly,
you are expected to have a solid understanding of generalist social work practice and basic social work
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skills required to translate social work theory into practice. More specifically, the following capabilities
are expected:

1. The knowledge and understanding of a person-in-environment social work framework that
provides a base for applying and evaluating professional practice;

2. The ability to delineate your personal values and relate them to professional values; and

3. The competency to conduct appropriate assessments and interventions in an ethical,

effective manner; and select models of intervention after a critical analysis of multiple
models of intervention, understanding their empirical evidence.

Specific prerequisites for this course include the successful completion of SOWK 600, 602, 604, 606, 610
and 612. SOWK 614 is a co-requisite.

| CLASS SCHEDULE

Class 1 Synchronous Zoom Module (January 14, 9:00-11:00am with additional asynchronous materials
posted) - Critical examination of advanced practices and process of Cognitive Behavioural
Therapy (CBT).
e In-depth exploration of cognitive change processes/therapeutic techniques in CBT: Working with
core beliefs and schemata, and treatment completion/relapse prevention.
e Exploring and overcoming barriers to intervention success.
e Practice Model(s) Critically Examined: Cognitive-Behavioural Therapy

Required readings:
Dobson, D., & Dobson, K. S. (2017). Evidence-based practice of cognitive-behavioral therapy (2" ed.).
The Guilford Press. (Chapters 10, 11, 12; pp. 200-283). https://ebookcentral-proquest-
com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/detail.action?doclD=4717768

Recommended readings:

Westmacott, R., Hunsley, J., Best, M., Rumstein-McKean, O., & Schindler, D. (2010). Client and
therapist views of contextual factors related to termination from psychotherapy: A comparison
between unilateral and mutual terminators. Psychotherapy Research, 20(4), 423-435.
https://www-tandfonline-com.ezproxy.lib.ucalgary.ca/doi/full/10.1080/10503301003645796

Course Objectives: 1,2, 3,4, 5

Class 2 Synchronous Zoom Module (January 14, 1:00-3:00pm with additional asynchronous materials
posted) - Clinical social work practice in the field of adult mental health: Critical examination of
mental disorders (Depressive Disorders)

e Critical examination of pertinent disorders including diagnostic criteria, differential diagnosis.

e Disorders requiring review include: Disruptive Mood Dysregulation Disorder, Major Depressive
Disorder, Persistent Depressive Disorder (Dysthymia), Substance/medication-induced
Depressive Disorder).

e Assessment and differential diagnosis.

e Critical exploration of screening tools/standardized measures.

Required readings:
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American Psychiatric Association [APA] (2013). Depressive Disorders. In Diagnostic and statistical
manual of mental disorders (5" ed.) (pp. 155-188).

Corcoran, J., & Walsh, J. (2016). Depression. In J. Corcoran & J. Walsh (Eds.) Clinical assessment and
diagnosis in social work practice (3™ ed.) (pp. 302-345). Oxford University Press.

https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/detail.action?doclD=4706603

Recommended readings:
David, D., Cristea, I. A., & Beck, A. T. (2018). Varieties of psychotherapy for major depressive

disorders in adults: An evidence-based evaluation. In D. David, S. J. Lynn, & G. H. Montgomery
(Eds.) Evidence-based psychotherapy: The state of the science and practice (pp. 363-394). John
Wiley & Sons, Inc. https://ebookcentral-proguest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/reader.action?doclD=5214674

First, M. B. (2014). Depressive disorders. In DSM-5: Handbook of differential diagnosis (pp. 189-196).
American Psychiatric Association.

Course Objectives: 1,4, 5

Week 1 Asynchronous lecture to be completed between January 11 and (prior to) January 21:
Neuroscience in social work practice with adults affected by mental disorders.
e The neuroscience of mental health/mental disorders associated with adult populations.
o Neurobiological correlates of mental disorders affecting adult populations (26-64 years).
e (Critical examination of the science associated with adults at-risk for, or affected by, mental
disorders and the implications for clinical social work practice.

Required readings:
Ivarsson, T., Weidle, B., Skarphedinsson, G., & Valderhaug, R. (2017). Neurobiological and

neurodevelopmental perspectives on OCD and their clinical implications. In J. S. Abramowitz, D.
McKay, & E. A. Storch (Eds.) The Wiley handbook of obsessive-compulsive disorders (pp. 283-
310). Wiley Blackwell. https://www-sciencedirect-
com.ezproxy.lib.ucalgary.ca/science/article/pii/S0165178108003752

Kaltenboeck, A., & Harmer, C. (2018). The neuroscience of depressive disorders: A brief review of
the past and some considerations about the future. Brain and Neuroscience Advances, 2(1-6), 1-
6. https://journals-sagepub-com.ezproxy.lib.ucalgary.ca/doi/pdf/10.1177/2398212818799269

Steinglass, J. E., Berner, L. A., & Attia, E. (2019). Cognitive neuroscience of eating disorders.
Psychiatric Clinics, 42(1), 75-91. https://www-sciencedirect-
com.ezproxy.lib.ucalgary.ca/science/article/pii/S0193953X18311559

Recommended Readings:

Bulbena-Cabre, A., Nia, A. B., & Perez-Rodriguez, M. M. (2018). Current knowledge on gene-
environment interactions in personality disorders: An update. Current Psychiatry Reports,
20(74). https://link-springer-com.ezproxy.lib.ucalgary.ca/article/10.1007/s11920-018-0934-7

Ferrari, F., & Villa, R. F. (2016). The neurobiology of depression: An integrated overview from
biological theories to clinical evidence. Molecular Neurobiology, 54(7), 4847-4865. https://link-
springer-com.ezproxy.lib.ucalgary.ca/article/10.1007/s12035-016-0032-y

Schmahl, C., Phan, K. L., Friedel, R. O., & Siever, L. J. (Eds.) (2018). Neurobiology of personality
disorders. Oxford University Press.
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Course Objectives: 1

Class 3 Synchronous Zoom Module (January 21, 9:00-11:00am with asynchronous materials posted)
Critical examination of the theory, principles, practices and process of Mindfulness-based Cognitive
Therapy (MBCT).

e Beyond CBT: Examining Eastern influences/philosophies on Western-centric clinical social work

practices and theory, principles, practices and process of MBCT.

e (ritical examination of mindfulness-based approaches to clinical social work.

e Developing mindfulness and applications to clients.

e Practice Model(s) Critically Examined: Mindfulness Based Cognitive Therapy

Required readings:

Crane, R. S., Brewer, J., Feldman, C., Kabat-Zinn, J., Santorelli, S., Williams, J. M. G., & Kuyken, W.
(2017). What defines mindfulness-based programs? The warp and the weft. Psychological
Medicine, 47(6) 990-999. https://doi-
org.ezproxy.lib.ucalgary.ca/10.1017/50033291716003317

Farb, N. A. S., Anderson, A. K., & Segal, Z. (2012). The mindful brain and emotion regulation in
mood disorders. Canadian Journal of Psychiatry, 57(2), 70-77. https://journals-sagepub-
com.ezproxy.lib.ucalgary.ca/doi/abs/10.1177/070674371205700203

Kuyken, W., Watkins, E., Holden, E., White, K., Taylor, R. S., Byford, S., Evans, A., Radford, S.,
Teasdale, J. D., & Dalgleish, T. (2010). How does mindfulness-based cognitive therapy work?
Behavior Research and Therapy, 48(11), 1105-1112. https://www-sciencedirect-
com.ezproxy.lib.ucalgary.ca/science/article/pii/S0005796710001774

Recommended readings:

Eisendrath, S. J., Gillung, E., Delucchi, K. L., Segal, Z. V., Nelson, J. C., Mclnnes, L. A., Mathalon, D.
H., & Feldman, M. D. (2016). A randomized controlled trial of mindfulness-based cognitive
therapy for treatment-resistant depression. Psychotherapy and Psychosomatics, 85(2), 99-
110. https://www.karger.com/Article/FullText/442260

Parsons, C. E., Crane, C., Parson, L. J., Fjorback, L. O., & Kuyken, W. (2017). Home practice in
mindfulness-based cognitive therapy and mindfulness-based stress reduction: A systematic
review and meta-analysis of participants’” mindfulness practice and its association with
outcomes. Behavioural Research and Therapy, 9 (5), 29-41. https://www-sciencedirect-
com.ezproxy.lib.ucalgary.ca/science/article/pii/S0005796717300979

Segal, Z. V., Bieling, P., Young, T., MacQueen, G., Cooke, R., Martin, L., Bloch, R., & Levitan, R. D.
(2010). Antidepressant monotherapy vs sequential pharmacotherapy and mindfulness-based
cognitive therapy, or placebo, for relapse prophylaxis in recurrent depression. Archives of
General Psychiatry, 67(12), 1256-1264. https://jamanetwork-
com.ezproxy.lib.ucalgary.ca/journals/jamapsychiatry/fullarticle/210951

Course Objectives: 1, 2, 3,4, 5

Class 4 Synchronous Zoom Module (January 21, 1:00-3:00pm with asynchronous materials posted)
Critical examination of the theory, principles, practices and process of Mindfulness-based Cognitive
Therapy (MBCT).

e Experiential learning & critical examination of: MBCT with applications to depressive disorders.
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Course Objectives: 1,2, 3,4, 5

Class 5 Synchronous Zoom Module (January 28, 9:00-11:00am with asynchronous materials posted)
Critical examination of Mental Disorders (Feeding and Eating Disorders).

e (Critical examination of disorders including diagnostic criteria and differential diagnosis for these
diagnostic categories.

e Disorders requiring review include: Anorexia Nervosa, Bulimia Nervosa, Binge-eating Disorder,
Other Specified Feeding or Eating Disorder).

e C(ritical examination of psychosocial and pharmacotherapeutic interventions for these disorders
including a review of the evidence-based interventions and services (i.e., medication, out-
patient evidence-based psychotherapies and service deliver modals/mediums, outpatient, day-
treatment, in-patient, community-treatment orders, community support networks/associations,
peer-to-peer).

e (Critical exploration of screening tools/standardized measures.

Required readings:

American Psychiatric Association [APA] (2013). Feeding and eating disorder. In Diagnostic and
statistical manual of mental disorders (5% ed.) (pp. 329-354).

Corcoran, J., & Walsh, J. (2016). Eating disorders. In J. Corcoran & J. Walsh (Eds.) Clinical assessment
and diagnosis in social work practice (3™ ed.) (pp. 270-301). Oxford University Press.
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/detail.action?doclD=4706603

MacDonald, D. E., Dimitropoulos, G., Royal, S., Polanco, A., & Dionne, M. M. (2015). The family fat
talk questionnaire: Development and psychometric properties of a measure of fat talk behaviours
within the family context. Body Image, 12(1), 44-52. https://www-sciencedirect-
com.ezproxy.lib.ucalgary.ca/science/article/pii/S174014451400134X

Recommended readings:

Dimitropoulos, G., McCallum, L., Colasanto, M., Freeman,V. E., & Gadalla, T. (2016). The effects of
stigma on recovery attitudes in people with Anorexia Nervosa (AN) in intensive treatment. Journal
of Nervous and Mental Disorders, 204(5), 370-380. Ovid: The Effects of Stigma on Recovery
Attitudes in People With Anorexia Nervosa in Intensive Treatment. (ucalgary.ca)

Dimitropoulos, G., Tran, A. F., Agarwal, P., Sheffield, B., & Woodside, D. B. (2013). Challenges in
making the transition between pediatric and adult eating disorder programs: A qualitative study
from perspective of service providers. Eating Disorders: The Journal of Treatment and Prevention
21(1), 1-15. https://search-proquest-com.ezproxy.lib.ucalgary.ca/docview/1322714578?pg-
origsite=summon

First, M. B. (2014). Feeding and eating disorders. In DSM-5: Handbook of differential diagnosis (pp.
244-251). American Psychiatric Association.

Course Objectives: 1, 2, 3,4, 5
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Class 6 Synchronous Zoom Module (January 28, 1:00-3:00pm with asynchronous materials posted) -
Critical examination of Assessment and Evidence-based psychosocial interventions for Eating

Disorders.
e (Critical examination of assessment and psychosocial interventions for eating disorders.

Required readings:
Candea, D. M., David, D., & Szentagotai-Tatar, A. (2018). Evidence-based psychological interventions

for eating disorders. In D. David, S. J. Lynn, & G. H. Montgomery (Eds.) Evidence-based
psychotherapy: The state of the science and practice (pp. 189-217). John Wiley & Sons, Inc.
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/reader.action?doclD=5214674

Dimitropoulos, G., Freeman V. E., Allemang, B., Couturier, J., McVey, G., Lock, J., & Le Grange, D.
(2015). Family-based treatment with transition age youth with anorexia nervosa: A qualitative
summary of application in clinical practice. Journal of Eating Disorders, 3(1), 1-13. https://go-gale-
com.ezproxy.lib.ucalgary.ca/ps/i.do?p=HWRC&u=ucalgary&id=GALE%7CA5416717398&v=2.1&it=r

Recommended readings:
Dimitropoulos, G., Herschman, J., Toulany, A., & Steinegger, C. (2015). Qualitative study on the

challenges associated with accepting familial support from the perspective of transition age youth
with eating disorders. Eating Disorders: The Journal of Treatment and Prevention, 24(3), 255-270.
https://go-gale-
com.ezproxy.lib.ucalgary.ca/ps/i.do?p=HWRC&u=ucalgary&id=GALE | A541671739&v=2.1&it=r
Jewell, T., Blessitt, E., Stewart, C. Simic, M., & Eisler, |. (2016). Family therapy for child and adolescent
eating disorders: a critical review. Family Process, 55(3), 577-594. https://onlinelibrary-wiley-
com.ezproxy.lib.ucalgary.ca/doi/full/10.1111/famp.12242

Course Objectives: 1,2, 3,4, 5

Class 7 Synchronous Zoom Module (February 4, 9:00-11:00am with asynchronous materials posted) -
Critical examination of Mental Disorders (Obsessive-compulsive and Related Disorders): Part 1 —
Assessment and diagnosis.
e (ritical examination of disorders including diagnostic criteria and differential diagnosis for these
diagnostic categories.
e Disorders requiring review include: Obsessive-compulsive Disorder.

Required readings:
American Psychiatric Association [APA] (2013). Obsessive-compulsive and related disorders. In

Diagnostic and statistical manual of mental disorders (5" ed.) (pp. 235-242).

Corcoran, J., & Walsh, J. (2016). Obsessive-compulsive and related disorders. In J. Corcoran & J.
Walsh (Eds.) Clinical assessment and diagnosis in social work practice (3" ed.) (pp. 201-219).
Oxford University Press. https://ebookcentral-proguest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/detail.action?docID=4706603

Recommended readings:
American Psychiatric Association [APA] (2013). Somatic symptom and related disorders. In Diagnostic

and statistical manual of mental disorders (5" ed.) (pp. 315-321).
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First, M. B. (2014). Obsessive-compulsive and related disorders. In DSM-5: handbook of differential
diagnosis (pp. 215-224). American Psychiatric Association.

Course Objectives: 1, 2, 3,4, 5

Class 8 Synchronous Zoom Module (February 4, 1:00-3:00pm with asynchronous materials posted)
Critical examination of Mental Disorders (Obsessive-compulsive and Related Disorders): Part 2
Psychosocial interventions for OCD.

e (Critical examination of psychosocial and pharmacotherapies for OCD including a review of the
evidence-based interventions and services (i.e., medication, out-patient evidence-based
psychotherapies and service delivery modals/mediums, outpatient, day-treatment, in-patient,
community-treatment orders, community support networks/associations, peer-to-peer).

Required readings:

Bream, V., Challacombe, F., Palmer, A., & Salkovskis, P. (2017). Cognitive-behaviour therapy for
obsessive-compulsive disorder. In Cognitive behavior therapy for obsessive-compulsive disorder
(pp.67-141). Oxford University Press. https://ebookcentral-proquest-
com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/detail.action?doclD=4914011

Recommended readings:

Collins, L. M., Bragdon, L. B., & Coles, M. E. (2018). The treatment of obsessive-compulsive disorder.
InS. J. Lynn, D. David, G. H. Montgomery, & G. H. Montgomery (Eds.) Evidence-based
psychotherapy: The state of the science and practice (pp. 123-156). John Wiley & Sons, Inc.
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/reader.action?doclD=5214674

Foa, E. B., Yadin, E., & Lichner, T. K. (2012). Exposure and response (ritual) prevention for obsessive-
compulsive disorder: Therapist guide. Oxford University Press.

Hershfield, J., Corboy, T., & Claiborn, J. (2013). The mindfulness workbook for OCD: A guide to
overcoming obsessions and compulsions using mindfulness and cognitive behavioural therapy.
New harbinger Publications. https://ebookcentral-proquest-
com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/detail.action?pg-origsite=primo&doclD=1575265

Course Objectives: 1,2, 3,4, 5

Class 9 Synchronous Zoom Module (February 11, 9:00-11:00am with asynchronous materials posted)
— Critical examination of Mental Disorders (Personalitiy Disorders) - Part 1.

e (Critical examination of disorders including diagnostic criteria and differential diagnosis for these
diagnostic categories.

e Disorders requiring review include: Personality disorders: Paranoid, Schizoid, Schizotypal, Anti-
social, Borderline, Histrionic, Narcissistic, Avoidant, Dependent and Obsessive-Compulsive
Personality Disorder).

e Critical examination of psychosocial interventions for these disorders including a review of the
evidence-based interventions and services (i.e., medication, out-patient evidence-based
psychotherapies and service delivery modals/mediums, outpatient, day-treatment, in-patient,
community-treatment orders, community support networks/associations, peer-to-peer).


https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/detail.action?docID=4914011
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/detail.action?docID=4914011
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/reader.action?docID=5214674
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/reader.action?docID=5214674
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/detail.action?pq-origsite=primo&docID=1575265
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/detail.action?pq-origsite=primo&docID=1575265

Required readings:

American Psychiatric Association [APA] (2013). Personality disorders. In Diagnostic and statistical
manual of mental disorders (5™ ed.) (pp. 645-684).

Corcoran, J., & Walsh, J. (2016). Personality disorders. In J. Corcoran & J. Walsh (Eds.) Clinical
assessment and diagnosis in social work practice (3™ ed.) (pp. 451-485). Oxford University Press.
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/detail.action?docID=4706603

Recommended readings:

First, M. B. (2014). Personality disorders. In DSM-5: Handbook of differential diagnosis (pp. 276-287).
American Psychiatric Association.

Course Objectives: 1,2, 3,4, 5

Class 10 Synchronous Zoom Module (February 11, 1:00-3:00pm with asynchronous materials posted)
— Critical examination of Mental Disorders (Personalitiy Disorders) -Part 2.
e (Critical examination of disorders including diagnostic criteria and differential diagnosis for these
diagnostic categories.
e Disorders requiring review include: Personality disorders: Paranoid, Schizoid, Schizotypal, Anti-
social, Borderline, Histrionic, Narcissistic, Avoidant, Dependent and Obsessive-Compulsive
Personality Disorder).

Course Objectives: 1,2, 3,4, 5
***No classes February 18, 2021. Have a Good Break!***

Class 11 Synchronous Zoom Module (February 25, 9:00-11:00am with asynchronous materials posted)
— Evidence-based interventions for Personality Disorder populations and populations at risk for
self-harm, suicidality, interpersonal difficulties and emotional dysregulation.

e Beyond CBT: Critical examination of the theory, principles, practices and process of DBT.

e Clinical social work and DBT: Anti-oppressive, strength-based and collaborative approaches to
working with dysregulated and at-risk populations.

e Exploring anti-oppressive, strength-based & collaborative approaches to change.

e Practice Model(s) Critically Examined: Dialectical Behavioural Therapy (DBT).

Required readings:

Brodsky, B. S., & Stanley, B. (2013). The ABC’s of DBT- the theoretical perspective. In B.S Brodsky
& B. Stanley (Eds.), The dialectical behavior therapy primer: How DBT can inform clinical
practice (pp. 63-74). Wiley-Blackwell. https://ebookcentral-proguest-
com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/reader.action?docID=1186872&ppg=79

Brodsky, B. S., & Stanley, B. (2013). The ABC’s of DBT- overview of the treatment. In B. S. Brodsky
& B. Stanley (Eds.), The dialectical behavior therapy primer: How DBT can inform clinical
practice (pp. 75-82). Wiley-Blackwell. https://ebookcentral-proguest-
com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/reader.action?docID=1186872&ppg=91

Brodsky, B. S., & Stanley, B. (2013). The DBT tool kit: The essential DBT strategies and what
happens in the individual session. In B. S. Brodsky & B. Stanley (Eds.), The dialectical behavior
therapy primer: How DBT can inform clinical practice (pp. 101-124). Wiley-Blackwell.



https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/detail.action?docID=4706603
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/detail.action?docID=4706603
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/reader.action?docID=1186872&ppg=79
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/reader.action?docID=1186872&ppg=79
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/reader.action?docID=1186872&ppg=91
https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-ebooks/reader.action?docID=1186872&ppg=91

https://ebookcentral-proquest-com.ezproxy.lib.ucalgary.ca/lib/ucalgary-
ebooks/reader.action?doclD=1186872&ppg=117

Recommended readings:

Linehan, M. M., & Wilks, C. R. (2015). The course and evolution of dialectical behavior therapy.
American Journal of Psychotherapy, 69(2), 97-110.
http://ezproxy.lib.ucalgary.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&
db=f5h&AN=108625907&site=ehost-live

Ritschel, L. A., Lim, N. E., & Stewart, L. M. (2015). Transdiagnostic applications of DBT for
adolescents and adults. American Journal of Psychotherapy, 69(2), 111-128.
http://ezproxy.lib.ucalgary.ca/login?url=http://search.ebscohost.com/login.aspx?direct=true&
db=f5h&AN=108625908&site=ehost-live

Course Objectives: 1,2, 3,4, 5

Class 12 Synchronous Zoom Module (February 25, 1:00pm-4:00pm) — Evidence-based interventions for
Personality Disorder populations and populations at risk for self-harm, suicidality, interpersonal
difficulties and emotional dysregulation.
e Experiential learning & critical examination of: DBT

Course Objectives: 1,2, 3,4, 5

* No required readings

‘ ADDITIONAL CLASSROOM CONDUCT AND RELATED INFORMATION

EQUITY, DIVERSITY AND INCLUSION

The Faculty of Social Work acknowledges the inequities experienced by racialized people, Indigenous
people, and other marginalized populations. We aim to foster an environment that recognizes and
celebrates diverse perspectives. Therefore, we are committed to eradicating all forms of injustices based
on race, gender, ethnicity, sexual orientation, age, socio-economic status, religion, and disability.

GUIDELINES FOR ZOOM SESSIONS IN ONLINE CLASSES

Students are expected to participate actively in all Zoom sessions. If you are unable to attend a Zoom
session, please contact your instructor to arrange an alternative activity for the missed session (e.g., to
review a recorded session). Please be prepared, as best as you are able, to join class in a quiet space that
will allow you to be fully present and engaged in Zoom sessions. Students will be advised by their
instructor when they are expected, if they are able, to turn on their webcam (for group work,
presentations, etc.). All students are expected to behave in a professional manner during the session.

MEDIA RECORDING FOR ASSESSMENT OF STUDENT LEARNING
The instructor may use media recordings as part of the assessment of students. This may include but is
not limited to classroom discussions, presentations, clinical practice, or skills testing that occur during
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the course. These recordings will be used for student assessment purposes only and will not be shared
or used for any other purpose.

ZOOM RECORDINGS OF ONLINE CLASSES

The instructor may record online Zoom class sessions for the purposes of supporting student learning in
this class — such as making the recording available for review of the session or for students who miss a
session. Students will be advised before the instructor initiates a recording of a Zoom session. These
recordings will be used to support student learning only and will not be shared or used for any other
purpose.

ASSESSMENT COMPONENTS

Grading rubrics for Assignments 1, 2 and 3 will be posted on D2L

Quiz 1: (Grade value 5%) Due Dates: To be completed outside of class between January 21- 26' via
D2L.

Open book (online) quiz regarding concepts pertaining to neuroscience/neurobiology, as well as to
the DSM-5 covered up to this date in the course materials.

Course Objectives: 1, 4.

Quiz 2: (Grade value 15%) Due Dates: To be completed during the online zoom-based synchronous
class February 25, 9:00-10:00am MST via D2L.

Closed-book (online) quiz regarding DSM-5 concepts cover in the course materials. Student cameras
are required to be activated throughout the completion of the quiz. Students are NOT permitted to
consult or access reference/resource materials (e.g., online resources, or DSM-5 textbook) during
the completion of the closed-book quiz.

Course Objectives: 1, 4.

Assignment 1: (Grade value 20%) Due Date: January 31 by 11:59pm MST via D2L dropbox.

Demonstration of clinical competencies: Clinician self-awareness or knowledge of practice
models.

Please complete either option 1 (part A and B) OR option 2.

Option 1

As mindfulness is a central component for the effective practice of MBCT and DBT (to be covered
later in the course), you are invited to engage in an ‘experiment’ related to incorporating mindfulness
into your life/practice.

Part A: Specifically, you are invited to draw upon the course materials (e.g., readings, lectures) and
other scholarly, practice-based and/or community-knowledge, to develop a detailed plan as to how
you will incorporate mindfulness into your daily practices, including, but not limited to your clinical
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practice. When references are employed, they should be referenced throughout the paper and in the
reference page conforming to the current APA format [APA, Publication Manual (7" ed.)]... AND...

Part B: Building on this plan you are invited to engage in this ‘experiment’ and implement your plan
for mindfulness in your daily practice, for a period of 7 days. You will engage in a reflective journaling
processes throughout this week and at the end of the week to share your observations about the
impact that mindfulness has had on your daily practice, including your scope of practice as a social
work student and your daily experience pertaining to the person-of-the-social-worker (i.e., your life
outside of your professional role). These reflections may include, but are not limited to, reflecting on
barriers and/or facilitators to engaging in mindfulness, the impact mindfulness has on your way of
thinking, feeling, behaving, and/or being. You may also reflect on any challenges and/or tension
points that arise in relation to your values (personal, professional) in engaging mindfulness, and how
you are navigating these tensions. The reflective journal component of this assighment does not
require references, however, should you employ resources (scholarly, academic, practice-
based/community-based) to inform your work, please ensure these references are properly cited
using the current APA format [APA Publication Manual (7" ed.)].

This paper will be no longer than six (6) double-spaced typed pages in total excluding references in

11-point font and 1-inch margins. Submissions will only be accepted via the D2L Dropbox.
OR

Option 2

In order to work intentionally with clients in clinical social work practice, it is important to be able to
identify which model(s)/approaches may be best indicated to inform your clinical work with a
particular client(s) and/or client groups/populations. In deciding between models social workers are
required to understand the features that make treatment models/approaches similar and/or unique.
You are to complete a critical comparison of CBT and MBCT (using a template provided in class) that
will draw upon course materials and other scholarly and clinically relevant sources. References
throughout the paper and on the reference page are required to conform to APA format [American
Psychological Association, 2010 Publication Manual (7™ ed.)].

This paper will be no longer than six (6) double-spaced typed pages in total excluding references in

11-point font and 1-inch margins.

Course Objectives: 1,2, 3, 5

Assignment 2: (Grade value 25%) Due Date: February 14" 11:59pm MST via D2L dropbox.
Demonstration of clinical competencies: Case formulation, diagnosis and treatment plan related to

evidence-based psychosocial interventions/treatment models reviewed to date in this course (e.g., CBT,
Family-based treatment).

12



From your choice of one of two (2) possible case scenarios (i.e., depressive disorders, OCD, eating
disorder) provided, you will create and provide a) a formulation that accounts for influences including
familial and social cultural factors and risk and protective factors, b) discuss possible diagnoses that may
apply to this case, as well as discuss possible differential diagnoses, and c) design a multi-faceted
treatment plan. You may consider speaking to such factors as the engagement process, stages of client
change, cultural/socio-cultural factors (i.e., gender, race, socio-economic status), and factors such as risk
and resilience.

You will write up your formulation/diagnoses, and treatment plan as if you were writing a professional
report to be placed in the client file and will be based on, and accurately representative of the case
materials (i.e., virtual case file).

You should draw directly from course materials including explicitly referencing theories, frameworks
and/or research in your works making direct reference/citation to academic sources (e.g., journals,
texts, community-based policy documents) and scholarly texts including required and/or recommended
readings to support your work.

This submitted paper will be no longer than six (6) double-spaced typed pages excluding references
using 11-point font and 1-inch margins. References throughout the paper and in the reference page are
required to conform to APA format [American Psychological Association, Publication Manual (7" ed.)].
The reference page will not be counted towards the six pages.

Course Objectives: 1,2, 3,4, 5

Assignment 3: (Grade value 30%). Due Date: Presentations/skills demonstrations to occur during an
assigned/scheduled time March 4, 2021 between 9:00-am- 12:00noon and 1:00pm and 4:00pm.

Demonstration of clinical competencies: Interventions related to dialectical-behavioural therapy
(DBT).

Using a clinical vignette (provided) related to an adult population (26-64 years), each student is
required to do a 15-minute demonstration for an Instructor of a one (1) DBT skill related to the
simulated adult client file. The selected DBT skills should be related to the clinical issues found in the
clinical vignette provided. In this demonstration, students will relate the skill to the DBT model,
connect it to the presenting issue(s) in the vignette and be able to teach the skill as though they were
teaching it to the client.

Each student will be scheduled into a specific time on March 4, during which they will demonstrate in
an interactive manner with a course instructor their selected DBT skill. This demonstration will occur
via Zoom.

Course Objectives: 1, 2, 3, 5

Participation (5%)
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You are expected to actively participate in all classroom activities (lectures, discussions, and
experiential exercises). The classroom is an opportunity to practice the same standards of behavior,
communication, and courtesy about punctuality, attendance, and readiness for work that would apply
to a professional social worker meeting with clients, supervisors, or in attending agency meetings. Your
participation grade is based on asking questions, sharing experiences, actively participating in class
discussions or small group exercises, interacting in the course Desire2Learn (D2L) discussion page, and
giving respectful feedback to others during class. It also includes using office hours as needed to ask
for help, problem solve, and/or to clarify the assignments, or to identify individual learning needs.
Above all, participation means demonstrating personal and professional engagement in the learning
process. If a situation arises that precludes class participation, you should notify the instructor. It is
neither the instructor’s responsibility to determine why you were not in class nor to advise the student
of what was missed. Your absence deprives the class of your participation that day so if you must be
absent, there is an expectation that you will find a way to add something extra to the class.

‘ ADDITIONAL ASSESSMENT AND EVALUATION INFORMATION |

ATTENDANCE AND PARTICIPATION EXPECTATIONS

Students are expected to attend class regularly and to be fully present and engaged in class activities
and discussions. These are part of the participation grade, as outlined in the assessment components
section above.

GUIDELINES FOR SUBMITTING ASSIGNMENTS

Please submit all assignments electronically through their respective dropbox in D2L. Assignments may
be submitted in Word or PDF format. Assignments should have a file name as follows: “Full name and
assignment number” (e.g., Jane Smith Assignment 2). Please note that it is the student's responsibility
to keep a copy of each submitted assignment and to ensure that the proper version is submitted.”

LATE ASSIGNMENTS
Late assignments will be accepted only in exceptional circumstances and at the discretion or the
instructor. Assignments submitted after the deadline may be penalized with a grade reduction.

EXPECTATIONS FOR WRITING

All assignments will be assessed partly on writing skills. Writing skills include not only surface
correctness (grammar, punctuation, sentence structure, etc.) but also general clarity and organization.
Sources used in research papers must be properly documented and referenced in APA format. If you
need writing support, please connect with the Student Success Centre, at:
https://www.ucalgary.ca/student-services/student-success/writing-support

ACADEMIC MISCONDUCT

It is expected that all work submitted in assignments is the student’s own work, written expressly by the
student for this particular course. Students are reminded that academic misconduct, including
plagiarism, has serious consequences, as set out in the University Calendar:
http://www.ucalgary.ca/pubs/calendar/current/k.html

| GRADING
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A student’s final grade for the course is the sum of the separate assignments. It is not necessary to pass
each assignment separately in order to pass the course.

The University of Calgary Graduate Grading System and Faculty of Social Work Percentage Conversion

Student

will be used.
Grade Grade Description Percentage
Point
A+ 4.0 Outstanding 98-100
A 4.0 Excellent — superior performance, showing 95-97
comprehensive understanding of subject matter
A- 3.7 Very Good Performance 90-94
B+ 3.3 Good Performance 85-89
B 3.0 Satisfactory performance. Note: The grade point | 80-84
value (3.0) associated with this grade is the
minimum acceptable average that a graduate
student must maintain throughout the
programme as computed at the end of each year
of their program.
B- 2.7 Minimum pass for students in Graduate Studies. 75-79
Note: Students who accumulate two grades of
“B-" or lower can be required by the Faculty to
withdraw from the programme regardless of the
grade point average.
C+ 2.3 All grades below “B-" are indicative of failure at 70-74
the graduate level and cannot be counted towards
Faculty of Graduate Studies course requirements.
C 2.00 65-69
C- 1.70 60-64
D+ 1.30 55-59
D 1.00 50-54
F 0.00 Below 50
COURSE EVALUATION

feedback will be sought at the end of the course through the standard University and Faculty of Social
Work course evaluation forms. Students are welcome to discuss the process and content of the course
at any time with the instructor.

Student feedback will be sought at the end of the course through the standard University and Faculty
of Social Work course evaluation forms. Students are welcome to discuss the process and content of
the course at any time with the instructor. UNIVERSITY OF CALGARY POLICIES AND SUPPORTS

PROFESSIONAL CONDUCT
As members of the University community, students and staff are expected to demonstrate conduct
that is consistent with the University of Calgary Calendar
http://www.ucalgary.ca/pubs/calendar/current/k.html
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Students and staff are also expected to demonstrate professional behaviour in class that promotes
and maintains a positive and productive learning environment. Consistent with the aims of the
Social Work Program and the University of Calgary, all students and staff are expected to respect,
appreciate, and encourage expression of diverse world views and perspectives; to offer their fellow
community members unconditional respect and constructive feedback; and to contribute to
building learning communities that promote individual and collective professional and personal
growth. While critical thought and debate is valued in response to concepts and opinions shared in
class, feedback must always be focused on the ideas or opinions shared and not on the person who
has stated them.

Students and staff are expected to model behaviour in class that is consistent with our professional
values and ethics, as outlined in the Canadian Association for Social Workers, Code of Ethics (2005)
and the Alberta College of Social Work Standards of Practice (2019). Both can be found online at:
https://acsw.ab.ca/site/practice-resources?nav=sidebar

ACADEMIC ACCOMMODATION

It is the student’s responsibility to request academic accommodations according to the University
policies and procedures. Students seeking an accommodation based on disability or medical
concerns should contact Student Accessibility Services (SAS). SAS will process the request and issue
letters of accommodation to instructors. For additional information on support services and
accommodations for students with disabilities, visit www.ucalgary.ca/access/ . Students who require
an accommodation in relation to their coursework based on a protected ground other than disability
should communicate this need in writing to their Instructor. The full policy on Student
Accommodations is available at http://www.ucalgary.ca/policies/files/policies/student-
accommodation-policy.pdf

RESEARCH ETHICS

“If a student is interested in undertaking an assignment that will involve collecting information from
members of the public, they should speak with the course instructor and consult the CFREB Ethics
Website (http://www.ucalgary.ca/research/researchers/ethics-compliance/cfreb) before beginning
the assignment.

ACADEMIC MISCONDUCT
For information on academic misconduct and its consequences, please see the University of Calgary
Calendar at http://www.ucalgary.ca/pubs/calendar/current/k.html

INSTRUCTOR INTELLECTUAL PROPERTY

Course materials created by professor(s) (including presentations and posted notes, labs, case
studies, assignments and exams) remain the intellectual property of the professor(s). These
materials may NOT be reproduced, redistributed or copied without the explicit consent of the
professor. The posting of course materials to third party websites such as note-sharing sites without
permission is prohibited. Sharing of extracts of these course materials with other students enrolled
in the course at the same time may be allowed under fair dealing.

COPYRIGHT LEGISLATION

All students are required to read the University of Calgary policy on Acceptable Use of Material
Protected by Copyright (https://www.ucalgary.ca/policies/files/policies/acceptable-use-of-material-
protected-by-copyright-policy.pdf) and requirements of the copyright act (https://laws-
lois.justice.gc.ca/eng/acts/C-42/index.html) to ensure they are aware of the consequences of
unauthorised sharing of course materials (including instructor notes, electronic versions of
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textbooks etc.). Students who use material protected by copyright in violation of this policy may be
disciplined under the Non-Academic Misconduct Policy.

FREEDOM OF INFORMATION AND PROTECTION OF PRIVACY

Student information will be collected in accordance with typical (or usual) classroom practice.
Students’ assignments will be accessible only by the authorized course faculty. Private information
related to the individual student is treated with the utmost regard by the faculty at the University of
Calgary.

SEXUAL VIOLENCE POLICY

The University recognizes that all members of the University Community should be able to learn,
work, teach and live in an environment where they are free from harassment, discrimination, and
violence. The University of Calgary’s sexual violence policy guides us in how we respond to incidents
of sexual violence, including supports available to those who have experienced or witnessed sexual
violence, or those who are alleged to have committed sexual violence. It provides clear response
procedures and timelines, defines complex concepts, and addresses incidents that occur off-campus
in certain circumstances. Please see the policy available at
https://www.ucalgary.ca/policies/files/policies/sexual-violence-policy.pdf

OTHER IMPORTANT INFORMATION
Please visit the Registrar’s website at: https://www.ucalgary.ca/registrar/registration/course-
outlines for additional important information on the following:

e Wellness and Mental Health Resources

e Student Success

e Student Ombuds Office

e Student Union (SU) Information

e Graduate Students’ Association (GSA) Information

e Emergency Evacuation/Assembly Points

e Safewalk
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